
                 Sacred Heart RC Primary Pupil premium strategy statement                    

1. Summary information 

School Sacred Heart 

Academic Year 2020-2021 Total PP budget £97,180 Date of most recent PP Review February 
2020 

Total number of pupils 398 Number of pupils eligible for PP 75 Date for next internal review of this strategy December 
2020 

 

2. Attainment 2020 KS2 outcomes 

 Pupils eligible for PP (your 
school) 

Pupils not eligible for PP  
Others 

(national average) 
Gap 

progress in reading      

progress in writing      

progress in maths      

     

% achieving in reading, writing and maths     

% achieving in reading     

% achieving in writing     

% achieving in maths     

 
 

3. Barriers to future attainment (for pupils eligible for PP, including high ability) 

 In-school barriers (issues to be addressed in school, such as poor oral language skills) 

A.  Reading progress in EYFS is lower for pupils eligible for PP than for other pupils (based on teacher assessment (June 20) this slows progress in 
subsequent years so that pupils do not have the language and vocabulary to tackle assessments requiring a high level of understanding and 
explanation of language/reasoning 

B.  In school variance in KS1 and KS2 maths shows that attainment is lower for pupils eligible for PP than for other pupils – new programme 
introduced (Sept 2018) but needs to be embedded further following COVID 19. 

C.  In school variance in KS1 and KS2 reading shows that attainment is lower for pupils eligible for PP than for other pupils – language and vocabulary 



D.  In school variance in KS1 and KS2 writing shows that attainment is lower for pupils eligible for PP than for other pupils -  

External barriers (issues which also require action outside school, such as low attendance rates) 

E. Family circumstances 
(of 75 PP children we have nearly a half have suffered due to family circumstances over past 3 years including bereavement, parents split up 
and/or social care involvement) 

F. Parents/carers of our most vulnerable PP families require support with issues such as attendance, absence management and emotional/behaviour 
issues 

4. Desired outcomes  

 Desired outcomes and how they will be measured Success criteria  

A Improve Communication and Language skills (Prime Area) and Improve RWM 
(Specific Area) skills in EYFS for pupils eligible for PP 

Pupils eligible for PP in both classes are identified in Pupil 
Progress meetings and performance management 
meetings and barriers addressed. Improved reading and 
writing diminish the difference between PP/Others 
achieving GLD in identified areas 

B Higher rates of attainment in KS1 and KS2 in Maths for pupils eligible for PP Pupils eligible for PP in all classes are identified in Pupil 
Progress meetings and performance management 
meetings and barriers addressed. Improved maths 
attainment and progress including GDS 

B More rigorous maths curriculum reflects the needs of the children and breadth of 
skills needed for successful outcomes.  

Outcomes improve at each key stage to exceed national 
standard in 2021 and more children achieve GDS 

B To reduce maths class size in Y6 through using a member of the SLT. Increase number of children who reach exs and gds in 
maths, Also to ensure PP children make progress 
equivalent to their peers.  

C Higher rates of attainment in KS1 and KS2 in reading for pupils eligible for PP Pupils eligible for PP in all classes are identified in Pupil 
Progress meetings and performance management 
meetings and barriers addressed. Improved reading 
attainment and progress including GDS 

C To improve phonics attainment to be above National and to diminish the gap 
between PP and others attainment of phonics in 2021. 
 

No of children requiring catch up 
 

C Children to come off RWI as early as possible, and access embedded reading 
lessons across the curriculum. Focus Reading in Y1 – Y6. 

Improvement in reading ability and comprehension.  
Improvement in reading age to be in line/exceed 
chronological age. 



C More robust texts used in each year group to challenge pupils and sustain longer 
periods of reading PP children get a copy of the book. 

PP children to be able to access the texts 

C Reading Plus more vocabulary, increased reading speed. Meeting with parents. 
Follow up after meeting with the PP parents, additional 
support if required. 

D Higher rates of attainment in KS1 and KS2 in writing for pupils eligible for PP Pupils eligible for PP in all classes are identified in Pupil 
Progress meetings and performance management 
meetings and barriers addressed. Improved writing 
attainment and progress including GDS 

D The focus of writing will be to increase opportunities to write, writing results will 
improve in-house and end of KS1 and KS2. 

Writing results will improve 

E More effective support for children with specific mental health needs: anxiety, 
social/emotional issues.  

Children are more effectively supported in school and 
develop strategies to help them cope with different 
situations that arise in school and their everyday life. 

F Aim for 100% attendance of the PP.  
Attendance for disadvantaged children continues to rise and be in line with national 
and the gap between disadvantaged and others continues to close. 

Disadvantaged children have good attendance and are in 
school ready to learn each day. 
This group have attendance equal to other children in the 
school.  

 

5. Planned expenditure  

Academic year 2020-2021 

The three headings below enable schools to demonstrate how they are using the pupil premium to improve classroom pedagogy, provide targeted 
support and support whole school strategies.  

i. Quality of teaching for all 

Desired outcome Chosen action / 
approach 

What is the evidence and rationale 
for this choice? 

How will you ensure it is 
implemented well? 

Staff lead When will you 
review 
implementation? 

Improve 
Communication and 
Language skills 
(Prime Area) and 
Improve RW 
(Specific Area) skills 
in EYFS for pupils 
eligible for PP 

Quality First Teaching 
Planning addresses 
the need to develop 
Language Skills.  
Use of Wellcomm 

Communication and language 
approaches EEF toolkit: They are 
based on the idea that children’s 
language development benefits from 
approaches that explicitly support 
communication through talking, 
verbal expression, modelling 
language and reasoning. 

EYFS lead to support identified 
pupils. 
 
EYFS lead to oversee planning 
and ensure it is focused on 
needs. 
 
CPD for staff. 

HW Half termly 



 
Additional support 
staff in EY (1 TA) 

Communication and language 
approaches used in the early years 
include reading aloud to children and 
discussing books, explicitly 
extending children’s spoken 
vocabulary by introducing them to 
new words in context, and drawing 
attention to letters and sounds. They 
also include approaches more 
directly aimed at developing thinking 
and understanding through 
language, such as ‘sustained shared 
thinking‘ or ‘guided interaction’ 
High quality teaching, differentiated 
for individual pupils, is the first step 
in responding to pupils …Additional 
intervention and support cannot 
compensate for a lack of good 
quality teaching. DfE 2015 
 

 
Monitoring planning and 
children’s books. 

B. Higher rates of 
attainment in KS1 
and KS2 maths for 
pupils eligible for 
PP. 

Quality First Teaching 
Maths and Pupil 
Premium Champion to 
oversee provision and 
evaluate impact – 
tracking system in 
place.  
Data Lead Action 
Plans identifying PP 
pupils who are high 
attaining Support from 
Mastery Specialist  
TTRS to support the 
teaching of 
multiplication tables 
Curriculum review to 
ensure engagement 
of all pupils through 
an exciting and 

Good teaching for all pupils, as this 
will especially benefit the most 
disadvantaged. EEF Attainment Gap 
Report 2018. 
 
Aim is to match tasks, activities and 
support to pupils’ current capabilities 
by providing appropriate level of 
challenge. This is beneficial for all 
learners and can have an impact on 
wider outcomes such as confidence 
and resilience. 
(EEF toolkit indicates that within-
class attainment group enables 
moderate impact for low cost) 
 
By reducing the size of the group 
means that the teacher is able to 
give each student more attention, 
improving outcomes for pupils.  

CPD for all staff using maths 
mastery specialist, supporting 
in the classroom – modelling 
effective teaching. 
 
Pupils identified in Pupil 
Progress meetings and 
Performance Management 
meetings. 
 
Analysis of data at data drop. 
 
Observations 
 
Monitoring of planning 
 
Monitoring of pupil books 
 

HW 
LS 
MG 

Autumn term 
2020 
 
Data drop Dec 
20/March 21 



enquiry based 
curriculum. 
Deputy head teaches 
a third maths class in 
Y6 on a daily basis. 
 
 
 

(EEF toolkit: moderate impact for 
high cost) 

C Rapid rates of 
progress across 
KS1 and KS2 for 
underperforming 
pupils in reading 
 
Children to come off 
RWI as early as 
possible, and 
access focus 
reading lessons 
across the 
curriculum. 
 
More robust texts 
used in each year 
group to challenge 
pupils and sustain 
longer periods of 
reading. 

Use of class 
novels/quality text to 
engage pupils in 
reading 
 
Develop ‘Focus’ 
Reading program and 
ensure reading 
opportunities are 
embedded throughout 
the curriculum. 
Y1-Y6 class teachers 
trained Autumn 2019 
during staff meeting 
time. 
 
New updated reading 
books linked to book 
bands to sustain 
interest. 
 
Curriculum review to 
ensure engagement 
of all pupils through 
an exciting and 
enquiry-based 
curriculum 

Focus Reading lessons delivered by 
the class teacher to develop 
comprehension skills and vocabulary 
using year group 
expectations/content domain. 
 
The aim is to provide appropriate 
level of challenge and sustain 
interest. 
 
EEF Research Improving Literacy 
KS2 This report is part of a series 
providing guidance on literacy 
teaching. It builds on the 
recommendations presented in our 
Improving Literacy in Key Stage One 
report, but is specific to the needs of 
pupils at Key Stage 2. At Key Stage 
2, pupils are consolidating their 
literacy skills, building their 
vocabulary and developing their 
fluency and confidence as speakers, 
writers and readers of language 

Autumn feedback from 
teachers. 
 
Observations 
 
Pupil Progress meetings 
 
Monitoring of planning 
 
NFER tests 
 
End of term reading data 
Salford Reading & 
Comprehension Test 

AP/TW 
Autumn 1 
English 
Lead 
Data Lead 
HT 

Less children 
accessing RWI 
intervention. 
In-house reading 
data improved 
(NFER) 
In-house reading 
data improved 
(NFER) 



D 
The focus of writing 
will be to increase 
opportunities to 
write, based on a 
quality text. 
 
Writing results will 
improve in-house 
and end of KS1 and 
KS2. 
Quality feedback 
from teacher. 

Use a quality text to 
hook and stimulate 
writing in various 
formats. 

Feedback redirects or refocuses 
either the teacher’s or the learner’s 
actions to achieve a goal, by aligning 
effort and activity with an outcome. It 
is shown to have very high effects on 
learning across all age groups- 
particularly on its impact on English 
(EEF toolkit – feedback – high 
impact for low cost) 

Observations 
Pupil Progress meetings 
Writing evidence – Moderation 
Monitoring of planning 
Monitoring of pupil books 
Writing data 

English 
Lead 
Data Lead 
HT 

Each term 

Total budgeted cost £42,000 

ii. Targeted support 

Desired outcome Chosen 
action/approach 

What is the evidence and rationale 
for this choice? 

How will you ensure it is 
implemented well? 

Staff lead When will you 
review 
implementation? 

Improved levels of 
attainment and progress 
in reading. 
 
 

1:1 targeted reading. 
 
Whole class reading. 

PP pupils sometimes at a disadvantage 
when home learning has not been complete 
or returned – impact on self-confidence and 
self-esteem in classroom 

TAs trained in reading, specific areas 
to target to allow pupils to catch up.  

AP/SLT Half termly 



Increased engagement 
of vulnerable families 
leading to improved 
performance of PP 
pupils. Vulnerable 
parents/ pupils 
supported in school. 

PSA and PP Champion 
available to support 
vulnerable parents/pupils 
Monitoring “lates” through 
the school office. Boost 
attendance and punctuality 
through reward system – 
Class and individual (some 
on personal 1:1 basis) 
Phonics Lead running a 
group to support parents in 
Reception to enable them 
to support their pupils 

In school evidence of impact on attendance 
of identified pupils, engagement of 
parents/carers of vulnerable pupils will 
increase. Evidence in increased number of 
families being supported. 
 
 
Prior experience of how family support 
enables parents/carers to help their pupils in 
EYFS – support in sharing books, early 
phonics etc. 

Behaviour and performance of PP 
pupils monitored closely as part of in 
school moderation and monitoring  
PP Champion and SLT will 
collaborate to ensure provision and 
standard school processes work 
smoothly together  
Monitor reports logged in CPOMS 

HW/AH/AP/
MG 

Weekly attendance 
monitoring. 
 
Pupil Progress 
meetings termly 

Improved opportunity 
and attendance at After 
School Clubs of PP 
pupils. 

PP children given the 
opportunity first to attend 
any extra-curricular 
activities  

Chief Medical Officer recommendation 
that “primary school children undertake 
at least 60 minutes of physical activity a 
day, of which 30 should be in school” 

PE Lead and PP Champion working 
together to ensure PP children have 
increased opportunities to participate 
in sports activities, after school clubs, 
teams etc. 

SC/HW Half termly club 
attendance 

#Total budgeted cost £58,000 

iii. Other approaches 

Desired outcome Chosen 
action/approach 

What is the evidence and rationale 
for this choice? 

How will you ensure it is 
implemented well? 

Staff lead When will you 
review 
implementation? 

More effective support 
for children with specific 
mental health needs: 
anxiety, social/emotional 
issues. 

Buy in additional support 
from EP to provide 
bespoke sessions and 
group/individual support in 
school for identified 
children. 
Targeted children receive 
quality mentoring from in-
house trained counsellors. 
Children attend in-house 
mindfulness sessions. 

Schools have a central role to play in 
enabling their pupils to be resilient and to 
support good mental health and wellbeing. It 
is important that schools promote good 
mental wellbeing for all pupils…A school’s 
approach to mental health and behaviour 
should be part of a consistent whole school 
approach… to mental health and wellbeing. 
Schools have an important role to play in 
supporting the mental health and wellbeing 
of their pupils, by developing approaches 
tailored to the particular needs of their 
pupils…  
Prevention: creating a safe and calm 
environment where mental health problems 

Staff meeting with specific children 
that have been identified by teachers 
or parents needing extra support on a 
regular basis. 

KA 
(Wellbeing 
champion) 

Autumn 2 



are less likely, improving the mental health 
and wellbeing of the whole school 
population, and equipping pupils to be 
resilient so that they can manage the normal 
stress of life effectively. This will include 
teaching pupils about mental wellbeing 
through the curriculum and reinforcing this 
teaching through school activities and 
ethos…  
Identification: recognising emerging issues 
as early and accurately as possible;  
Early support: helping pupils to access 
evidence based early support and 
interventions; and  
Access to specialist support: working 
effectively with external agencies to provide 
swift access or referrals to specialist support 
and treatment.  
DFE document: Mental Health and 
Behaviour in Schools November 2018  
 
Interventions which target social and 
emotional learning (SEL) seek to improve 
pupils’ interaction with others and self-
management of emotions, rather than 
focusing directly on the academic or 
cognitive elements of learning. SEL 
interventions might focus on the ways in 
which students work with (and alongside) 
their peers, teachers, family or community… 
broad categories of SEL interventions can be 
identified: more specialised programmes 
which are targeted at students with particular 
social or emotional needs…SEL 
interventions have an identifiable and 
valuable impact on attitudes to learning and 
social relationships in school. They also have 
an average overall impact of four months’ 
additional progress on attainment…SEL 
programmes appear to be particularly 
beneficial for disadvantaged or low-attaining 
pupils…’ EEF Social and Emotional 
Learning 13th November 2018  

 

Aim for 100% 
attendance of the 
PP 

PSA support for 
parents of identified 
children. 
 

School believes the PSA is effective 
in engaging parents and through 
quick, proactive response and 
interventions linked to attendance 

Attendance data – parents 
receive their child’s attendance 
each half term. 
 

PSA 
 
HW 

Monitored weekly 
and half termly 
reports provided. 



Attendance 
initiatives to target 
PP children and 
close the gap 
between PP and 
national average  
 

Targeted attendance 
initiatives which focus 
on improving 
attendance for PP 
children across school  
 
 

school will continue to improve 
attendance for PP pupils. 
(EEF toolkit: parental involvement 
has moderate impact for moderate 
cost) 
 
Weekly award for individual classes.  
Termly award for individual children. 

Governors monitoring 
attendance. 

PSA support to 
vulnerable parents 
and families 

Vulnerable families 

receive the support 

they need both for 

educational support 

and other 

 

Greater engagement 
in school life of 
vulnerable families 

Increased numbers of Early Help 

involvement needed to support and 

signpost. 

 

Time spent supporting families of all 

pupil groups 

 

Regular meetings with 
Headteacher 

HT 
PSA 

Half termly 

Children to access 
an enriched 
curriculum 

To subsidise pupils 
access to Y5 and Y6 
residential and to 
support outdoor 
learning activities 
throughout the year. 

Previous years have shown this to 
be an excellent opportunity for team-
building, co-operative learning and 
forming of strong relationships 
between pupils and staff. 
Enrichment opportunities provide a 
wealth of experiences for all 
children.  
(EEF toolkit: Outdoor adventure 
learning has moderate impact for 
moderate cost) 

Teachers ensure PP children 
return necessary 
documentation and if not then 
PP Champion contacts the 
family. 

PP 
Champion 

Half termly to 
ensure that PP 
children do not 
miss out on trips 
that enhance their 
learning. 

Provide pupils with 
opportunities to take 
part in a wide range 
of social/cultural and 
sporting activities. 

To ensure PP children 
are picked first for out-
of-school clubs and 
extra activities. 

Pupils that attend clubs and are 
provided with a range of experiences 
beyond the classroom attend school 
more regularly and make more 
progress. 
Physical activity can reduce 
depression and anxiety. 
(EEF research highlights the 
benefit of enrichment activities.) 

   



Provision of 
breakfast and after 
school clubs 

Disadvantaged pupils 
will have a healthy 
breakfast and access 
after school club, 
Munchkins, free of 
charge.  

Vulnerable pupils who have limited 

access to clubs will not be 

disadvantaged 

Breakfast will be provided free of 

charge to support attendance and 

attitudes to learning 

 

Tracking of clubs accessed by 

disadvantaged groups 

Tracking of impact throughout 
pupil progress meetings 

PP 
Champion 
Data Lead 

Half termly 

Total budgeted cost £3,000 

 
 

6. Review of expenditure  

Previous Academic Year 2019-2020 

i. Quality of teaching for all 

Desired outcome Chosen 
action/approach 

Estimated impact: Did you meet the 
success criteria? Include impact on 
pupils not eligible for PP, if appropriate. 

Lessons learned  
(and whether you will continue with this approach) 

Cost 

A The focus in writing 
will be to increase 
opportunities for children 
to write, across the 
whole school and will be 
seen in volume of work 
presented at moderation 

Children to have the 
opportunity to write 3 
complete pieces of 
writing (extended) 
every 2 weeks. 

Maths was the focus this year. Scores increased 
in writing but still disproportionate to other subjects 
and especially GDS. 
 
Writing remains a target across the school. 

To continue to embed new medium term planning based 
around a quality text. 
Ensuring quality outcomes for each unit of work. 
Continue to embed new assessment in writing in order to 
make robust/accurate assessment judgement. 
 
Only able to comment to March 2020 due to COVID-19. 
Predictions for KS1 (Dec) were 71.4% in writing ARE, 14.2% 
GDS, KS2 (Feb) 83% writing whilst their KS1 results were 
only 68.4% GDs 17% (KS1 GDS 14%) 

£4,500 

D White Rose scheme to 
be introduced across the 
school. 

To introduce across 
the school, through 
training sessions (PD 
day) and visits to 
another primary 
school to observe 
their practice. 

Improved teaching quality through improved 
planning following a progressive scheme and 
while this will be a long-term whole school 
improvement the initial impact has been seen in 
improved arithmetic scores at the end of autumn 
term. (2018)  

This is a one-off spend and as long as new staff are inducted 
in our school approach to teaching maths this should be 
minimal cost in future. 
Maths results improved in Y6 but the scheme now needs to 
be embedded. 
 
Only able to comment to March 2020 due to COVID-19. 
Predictions for KS1 (Dec) 76.8% ARE/17.8% GDS 
KS2 (Feb) 79.3% ARE/29.3% GDS their KS1 results 75.4% 
ARE/15.8% GDS 

£10,856 

ii. Targeted support 



Desired outcome Chosen 
action/approach 

Estimated impact: Did you meet the 
success criteria? Include impact on 
pupils not eligible for PP, if appropriate. 

Lessons learned  
(and whether you will continue with this approach) 

Cost 

Targeted interventions 
for children expected to 
achieve in 1 of the 3 
aimed at improvement of 
the others. 

Identify, from in-
house data and prior 
attainment. 
A senior leader led  
intervention groups 
targeting maths and 
writing (1 hour per 
day for 20 weeks in 
maths and 1 hour per 
day for 10 weeks in 
writing). 
 
 
 

Teacher assessment shows that there has been 
an increase in children passing maths, reading 
and writing in Y6 
 
Because we pulled out this additional group meant 
that the Y6 teachers had smaller class size and in 
the particular focus group the mix was 3 PP who 
were targeted specifically. 
 
 

If we were to do this again then we need to look closely at 
the 9 disadvantaged children currently in Y5 and deploy to 
best effect. 
 
Only able to comment to March 2020 due to COVID-19. 

£8250 

iii. Other approaches 

Desired outcome Chosen 
action/approach 

Estimated impact: Did you meet the 
success criteria? Include impact on 
pupils not eligible for PP, if appropriate. 

Lessons learned  
(and whether you will continue with this approach) 

Cost 

Introduce English 
tracking system to 
ensure children are 
making good progress. 

Excel for each year 
group to track cohort 
progress and that of 
different groups. 

Writing remains a target for this academic year. 
In-school data indicates, that 31.6% of pupils 
should be expected by the end of KS2, based on 
their KS1 writing results, who are currently not and 
7% of pupils need to be GDS based on their KS1 
results, who currently are not. 
 
Pupils need to be provided with more 
opportunities to write full/completed pieces of 
writing in order for accurate and robust 
assessments to be made. 

New Assessment system for judging writing needs time to 
embed. 
 
Only able to comment to March 2020 due to COVID-19. See 
predictions for KS1 and KS2 above. 

£4000 

  



 

7. Additional detail 

In this section you can annex or refer to additional information which you have used to inform the statement above. 
 

 


